B LR T

ETTER

St PRSI e R G R b R s e

Massachusetts Association of Teachers of English to Speakers of Other Languages
VOL.18, NO.2 FALL 1991

From AFL to ESL: The Lesson of
Samuel Gompers

Fred Turner

At last May’s MATSOL CONFERENCE, I found myself facilitating a
brown-bag lunch on working conditions. Actually, "facilitating” might be
the wrong word, since after a few introductory remarks, my anger began to
rise and so did my voice. "We're professionals, not janitors or garbage-
men!" I almost shouted, ready to rouse the rabble. "But at more than a few
schools, we get treated worse than the people who clean our rooms."
Fortunately, Jim Kaplan was there to save me from myself, A teacher at
Somerville’s SCALE program and a member of U.A.W. District 65, Jim
raised his hand and very gently pointed out the obvious—that ESL teachers
are no better human beings than janitors or garbage collectors. And by
thinking of ourselves as belonging to a caste above that of those who clean,
he explained, by thinking of ourselves as belonging to the "professional” as
opposed 1o the "laboring” class, we ESL teachers often fail to see what we
have in common with other workers. Consequently, we ace ourselves out of
the collective bargaining arrangements that have made it possible for jani-
tors, garbage collectors, and so many other organized workers to improve
thetr employment conditions.
Continued on page 5

MATSOL member held hostage during Gulf War!
Read all about it on page 20.

Music: Language for the Heart and Mind
Veronica McCormack

Learning anything should be a joy, and through music we can bring joy into
our students’ lives. Studies in the therapeutic value of music show that music

- L benefits our mental-emotional nature, lowers the barrier to ideas, and con-
\ e tributes to memory.

1) L L Through the ages, magical curative powers were attributed to songs,

Qj > ’ . . chants, and mantras. Music served as a medium for the transmission of sacred

. truths because it relaxed the mind and heart away from the pressing concerns

of the outer world. In the early 18th century, before the discovery of anesthe-

sia, French dentists performed their work accompanied by an orchestra be-
cause the sound of music lessened the shock of crude dentistry. Slaves and sailors used spirituals and chanties to coordinate their
strength as they pulled in unison on ropes and bars.

In using music in the classroom, we do not always have to have a specific learning goal. Songs can be presented purely for listen-
ing pleasure. Many of our students suffer from psychic fatigue—from inner city immigrant experiences and/or the often severe
Continued on page 4
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From the President

This is a difficult time for the Commonwealth of Massachusetts and many of us
and our students find ourselves with fewer resources, fewer colleagues, and an
uncertain future. Our profession has come a long way in a short time, and I am
confident that each MATSOL member is doing his or her best to maintain the
professionalism which is our trademark.

In October the MATSOL Executive Board, in response to a proposal from the
Employment Issues Committee, approved the establishment and funding of a
Legal Support Fund. This Fund makes financial assistance available to members
who have a legal issue related to employment for which they need assistance. To
my knowledge, this is the first such fund in the United States, and it signals our
determination to fight for fair and legal employment conditions for our members. I
encourage you to read the articles which appear in this issue of the Newsletter;
procedures for application for funds are explained and names and telephone
contact people are given. The Employment Issues Committee deserves tremendous
credit for their initiative and perseverance in establishing this fund; a member of
this committee will attend future Executive Board meetings and the group will
work quickly toward proposing employment standards to be adopted by the entire
organization. I hope these are ready for your consideration in March at the Spring
Conference.

The MATSOL Job Bank, superbly staffed by Amy Worth, continues to collect
and disseminate job listings monthly. Under Amy’s supervision, our listings have
expanded dramatically during the last year. I urge you to contact her at (617)
969-2437 if you are looking for a job or have one to offer.

As always, please call me if you have any questions or issues which you think
MATSOL should be addressing. My number is (617) 5244224, and I welcome
your calls.

Kathryn Riley

calendar

SPRING 1992

TESOL CONVENTION

Dates: March 3-7

Place: Vancouver, B. C.

Contact: TESOL (703) 836-0774

MATSOL CONFERENCE
Dates: March 20-21
Place: Mount Ida College, Newton
Contact: Robby Steinberg

(617) 232-9022

MABE Conference

Dates: March 5-6

Place: Leominster, MA

Contact: Olga Amaral
(413) 534-2082

Teaching Foreign Languages
Dates: April 2-5

Place: New York City
Contact: (802) 863-9939

American Association for
Applied Linguistics

Dates: February 28-March 2
Place: Seattle

Contact: FAX (217) 224-2223

Ethnography Forum
~ Dates: February 21-23
Place: U. of Pennsylvania
Contact: Frederick Erickson
(215) 898-3273

Typesetting: Bartleby Scriveners  Printing: Sir Speedy, Brookline
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MATSOL ’92 Spring Conference Update

March 20-21, Mount Ida College, Newton

Friday’s Plenary Speaker: Karen Price

Karen Price is Associate Director of the Programs of English as a Second Language at Harvard University.
She spent the 1970s teaching ESL. in France and has for the past twelve years been involved with teaching,
administration, teacher-training, and software design for administrative purposes at Harvard, She loves the
nitty-gritty of administrative work when nice things happen for teachers and students but is perplexed and
concerned by many issues regarding the evaluation of teachers and programs, Dr. Price has researched how
various cultural groups use different points on a rating scale and is interested in mismatches between
instructor and student perception of progress and participation.

A founding steering committee member or the TESOL CALL SIG, she has designed and produced an
award-winning laserdisk, developed on a Macintosh-based system, which aids classroom discourse analysis
by keeping track of who’s talking when, and is completing a prototype which will let teachers and students automaticalty cue up
video by simply typing a word or phrase from the sound track. Such a search is made possible by the existence of closed
captions---a technology which her 1981 research showed helps the comprehension of ESL viewers.

Saturday’s Plenary Speaker: James Paul Gee

James Paul Gee is Professor of Linguistics in the department of linguistics at the University of Southern
California. He taught formerly at Hampshire College in Amherst, Massachusetts and in the School of
Education at Boston University, and is currently on sabbatical from USC in residence at the Literacies
Institute in Newton, Massachusetts and at Clark University in Worcester, Massachusetts. His work over
the last few years has been devoted to integrating research on discourse, psycholinguistics, sociolinguis-
tics, critical theory and socioculturally-situated theories of education and literacy within a "post-
disciplinary” applied linguistics. The initial part of this project has recently appeared in his book Social
Linguistics and Literacies: Ideology in Discourses (Falmer Press, 1991). The second stage of the work is
soon to appear in The Social Mind (to appear in 1991, Bergin & Gravey/Praeger Press). The third part of
the project is in progress and the focus of his current sabbatical. His earlier papers on literacy, including work originally pub-
lished in the TESOL Quarterly and a former keynote address to MATSOL, appeared as a special issue of the Journal of Edu-
cation entitled Literacy, Discourse, and Linguistics: Essays by James Paul Gee (1989).

Mount Ida College: Site of MATSOL ’92 Spring Conference

Mount Ida College, site of the spring MATSOL conference last ten years, attracting over one hundred and twenty-five

to be held on March 20 and 21, 1992, was founded in 1899.

"Two colleges in one,” Mount Ida offers diversity of
programs and degree options. All first-year students enroll
in an Associate Degree program in the Junior College Divi-
sion, and upon completion of their degree have the opportu-
nity to earn a Bachelor’s Degree at Mount Ida in selected
areas.

With 1526 full-time and 354 part-time students, the col-
lege has become more geographically diversified within the

foreign students from more than fifty countries. Mount Ida
provides a semi-intensive English as a Second Language
Program.

The college offers an array of 41 academic programs in
fields as diverse as mortuary science, communications, in--
terior design, computer programming, and early childhood
education.

Mount Ida College is proud to be hosting MATSOLers
this spring.
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MllSiC Continued from page l

effects of culture shock—and they can benefit from music
as a positive form of therapy. Music allows us to be
humanistic in our teaching approach.

When music is used for specific tasks in the classroom, a
common approach is to design cloze exercises. Yet, though
this task can be useful, it can also be frustrating for
students, especially if the blank spaces make a sentence
unintelligible. Following are some activities that can be
used to teach language skills; all are alternatives to cloze
exercises. Of course, the skills overlap; they are divided
here for ease of explanation,

Speaking
Popular songs provide a wealth of material for discussion:
love, peace, sex education, sports, environmental issues,
literacy, holidays, homelessness.

When introducing a song, I first find out who in the
class knows something about the artist. That alone often
elicits discussion. For pronunciation and listening, I
identify any reductions: "gonna," "wanna," "hafta," eic. We
discuss new vocabulary or idioms, and I suggest that
students keep a dictionary of idioms in a blank address
book. For quick vocal warm-ups, activities such as "jazz
chants™ (Carolyn Graham) are valuable because they are
fun to share and can be uninhibiting.

Listening

Besides the obvious activity of listening to the songs,
students can listen to reviews. This easy-to-prepare. activity
involves finding brief newspaper reviews of concerts. 1
make a copy for each student, with the review on the top
half and questions on the botiom half: Who? Where?
When? etc. I ask the students to fold the paper in half so
that they can take notes while I read the review. Then,
before they read the article themselves, I have them recall
what they understood. With a little more work, I develop
similar activities using radio interviews that I tape off the
air. Programs are often listed in the paper, but I keep blank
tapes by the recorder and usually tape spontaneously.
National Public Radio often has artists’ profiles/interviews
in the morning; transcripts may be available.

Reading
Songs can be presented as text. Rap songs, for instance, are
usually too difficult to use for listening comprehension but
can be useful in that they often paint pictures of life that we
see or hear about (and maybe live!) and are also interesting
for their poetic value.

Most of the music material I present for reading,
however, comes not from songs but from music
publications. Magazines such as Rolling Stone, Downbeat,
Hit Parade, and Teen Set often have articles and interviews

that captivate the students’ interest. In addition, books such
as Rolling Stone Encyclopedia of Rock and Roll are useful
resources for biographical data on artists. Most of the
reading is done cooperatively: I number the paragraphs and
assign each student a paragraph to read silently and then
summarize aloud.

Writing
Many of the songs used for discussion can also be used for
writing activities. For example, if we are discussing
homelessness, I might use "Another Day in Paradise” (Phil
Collins) and ask the students to imagine they are homeless
and to describe a day in their life,

I also ask them to rewrite songs in another tense (one
that works well is "Tom’s Diner" by Suzane Vega).
Sometimes I present a song in paragraph format without
punctuation and ask the students to fill in punctuation
marks. Or I delete parts of songs and ask students to fill in
their own versions. The students’ nonnative use of

I ask [students to] teach a song to the class by
explaining the vocabulary and message,
playing the song, and then having the class
sing along. They are always proud and I am
always impressed.

language often can make them great songwriters, since
usage that might be considered ungrammatical or incorrect
in composition is sometimes very poetic in song!

Other

Other activities can be developed using movies on video.
Many films contain songs that could be presented
visually/aurally in a lab, Near the end of Ghost, for
example, "Unchained Melody" is played to a very dramatic
scene. And there are some fascinating interviews with
Heavy Metal artists in The Decline of Western Civilization
1.

The Phoenix and other similar publications have ads that
are rich in slang and descriptive vocabulary. Several times
a year they publish a "best of" survey that works well for
teaching superlatives. These can be "quickie" presentations
on the overhead projector.

1 like to give students a chance to present a song. I ask
them to prepare a lesson in which they teach a song to the
class by explaining the vocabulary and message, playing
the song, and then having the class sing along. They are
always proud, and I am always impressed.

Music is powerful and can pull on heart strings, evoking
strong emotions, hitting very close to home; and so we

Continued on page 5
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MUSiC Continued from page 4

need to be prepared for what might transpire in the
classroom. But it is worthwhile to experiment and to have
fun in the process. And, as Manly P. Hall has suggested in
The Therapeutic Value of Music, wouldn’t we be living ina
safer world if our distinguished nuclear physicists still
revered and practiced the arts and "went forth to meet the
dawn with lyre and flute and cymbal™?

Resources

Even If You Can't Carry a Tune (Newbury House)

If You Feel Like Singing (Longman)

Rise up Singing (Sing Out Publications)

Jazz Chants (Oxford)

Rolling Stone History of Rock and Roll (Rolling Stone
Press)

Turn of the Century Songbook (Regents)

Local radio stations (Iook under "W" in the white pages)
Public libraries (songbooks, tapes, videos)

Looney Tunes (discount, used, and hard-to-find tapes)
Tower Records (always very helpful)

This article is based on a presentation given at the MAT-
SOL '91 Spring Conference. Veronica McCormack teaches
at Roxbury Community College and the Berklee College of
Music,

AFL tO ESL Continued from page 1

As Jim spoke, I could feel the
sting of truth. Even though I'd
been actively lobbying to im-
prove the worklives of ESL
teachers for several years and
even though I'd seen how
roughly some teachers were
handled by their employers, I
didn’t think teachers had much
in common with Teamsters. In
my imagination, union men
wore oil-stained overalls and
wielded cast-iron wrenches at the end of hugely muscled
arms. Teachers, I knew, wore coats and ties or cotton dress-
es and wielded mere bits of broken chalk, What could
someone whose biggest on-the-job health risk was "chalk-

dust lung" have in common with a coal miner or the master
of an 18-wheeled all-weather transcontinental freight
hauler?

For an answer, I turned to a friend’s history text and
looked up "labor unions.” I read about 19th century factory
workers who had no health insurance, no pensions, and no
pay if they became sick and couldn’t work. I read about
Samuel Gompers and how he founded the American Feder-
ation of Labor in 1886 in order to bring workers higher
wages, shorter hours, and better working conditions. I also
saw that Gompers and the AFL helped establish profession-
al standards within individual trades and that employers of-
ten came to appreciate the stability and skill AFL workers
brought to the job.

Granted, it’s 1991. Labor unions have changed and not
always for the better. But in reading about the origins of
American unions, I saw that many of the issues that faced
factory workers 50 and 100 years ago still face ESL teach-
ers today. Large numbers of ESL teachers work without
health or disability insurance, let alone retirement plans.
Many work for salarics well below those their qualifica-
tions might bring them in other fields. And unless, like Jim
Kaplan, they work on a unionized site, few ESL teachers
have the leverage to negotiate (rather than politely beg for)
changes in their working conditions.

Looking at that history book, I also realized something
else: We already have our AFL. It's MATSOL. And like
the original AFL, MATSOL can, if its members want it to,
take a stand on improving individual ESL teachers’ work-
ing conditions. I’'m not suggesting that MATSOL become a
formal union. I'm simply asking that we, its members, be-
gin thinking of it not only as a place to network and share
teaching strategies, but as a place to reshape our profession-
al lives. Through MATSOL we can articulate our vision of
what fair employment conditions should be and we can set
standards for professionalism throughout the field. As auto-
mobile workers, janitors, and coal miners already have, we
can begin to say not only what's good for us, but what’s
good for the people we serve. -

That, after all, is the lesson of Samuel Gompers. H
knew that what was good for workers usually tumed out to
be good for managers and customers as well. By using the
AFL to improve the lives of tradesmen, he brought stability
and higher skill levels to factories all over the United S-
tates. Through MATSOL, we can do the same for ESL
classrooms across Massachusetts.

Fred Turner teaches in the Extension school at Harvard
University.
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¢ All-skills practice is provided
in the student texts—innova-
tive listening, reading, and
writing activities have been
added to the successful guided
conversation practice.

¢ Full-color {llustrations contri-
bute to the light-hearted spirit
of the series.

¢ New student-centered activi- secon

tles allow learners to apply

lesson content to their own

both functions and structures.

Prentice Hall Regents
is proud to present
the Second Edition

bySlDE

SECONDO EDITION

Steven J. Maolinsky

Bill Bliss

The dynamic English program
for adult and
-school students

* New summary pages highlight

PRENTICE HALL REGENTS

¢ Lively practice with rhythm,
stress, pronunciation, and in-
tonatlon, created in collabora-
tion with Carolyn Graham, is
now provided in activity work-
books.

* THE FIRST EDITION
OF THE SIDE BY
SIDE SERIES WILL
REMAIN AVAILABLE.,

To request your examination copy
write to: Betty Colt, Prentice Hall,
ESL/EFL Marketing, Rt. 9W,
Englewood Cliffs, NJ 07632. (800)
526-0488.

MATSOL ’91 Fall Conference Reports

Panel on Employment Issues
Karl Smith

Many of us are overworked and underpaid by institutions
that fail to appreciate our abilities and experience. At the
MATSOL "91 Fall Conference hosted by Showa Institute, a
presentation titled "Strategies for Improving the ESL
Teacher’s Workplace" addressed just such issues,

In the presentation, members of the newly designated
Employment Issues Committee (EIC) reported that the
MATSOL Executive Board had allotted money for a MAT-
SOL Legal Support Fund. This fund is designed to help
MATSOL members who are involved in disputes with their
employers to determine if their dispute is actionable, The
MATSOL Board has approved an application procedure
and allocated funds for an initial legal consultation for eli-
gible MATSOL members. The EIC has compiled a list of
lawyers in the greater Boston area who have expertise in la-
bor law. Some of these lawyers offer a free initial consulta-

tion; ail are prepared to answer questions on labor law.

The MATSOL Board has also voted to allow the EIC
non-voting representation on the MATSOL Board and,
most importantly, has given the EIC the go-ahead to estab-
lish professional standards for adoption by MATSOL.

The initial report from the EIC was followed by a brief
question-answer and comment session. The response from
the participants was generally favorable. Everyone at the
presentation had a horror story to share about low wages,
inadequate classrooms, large unwieldy classes, or an im-
possible number of teaching hours. Many participants noted
that they are part-timers and have to chase after low-paying
jobs that offer no benefits.

Participants expressed the hope that MATSOL could be-
gin to effect change in this area. Just to be able to identify
employers that have a track record of poor treatment of
ESL teachers would be a positive step. Many felt that it is
within the power of MATSOL to publish more detailed data
about salary ranges, work conditions, workloads, etc. of in-

Continued on page 7
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Conference Reports Continued from page 6

stitutions listed in the MATSOL Job Bank. All agreed that
the establishment of standards is a good place to start.
Many of the participants at the presentation mentioned that
other TESOL affiliates, and indeed TESOL itself, already
have standards for the profession which MATSOL could
adopt.

It was evident from the discussion that we have a long
way to go in establishing standards. Definitions alone are
obfuscated and need clarification. What exactly is part
time? How many contact hours are expected of teachers in
most workplaces? Is pay based on contact hours or should
it include prep time?

We of the EIC encourage MATSOL members in need to
make use of the MATSOL Legal Support Fund. Any and all
MATSOL members interested in improving our workplace
conditions are urged to come to our meetings. Contact Karl
Smith (617) 232-8664 or Fred Turner (617) 787-0183 for
information.

The application procedure for the MATSOL Legal Sup-
port Fund is described on page 22.

Panel on Certification Requirements
Kathryn Riley and Agnes Farkas

On Janvary 1, 1992, new regulations concerning the
certification of candidates in bilingual teaching and
teaching of English as a Second Language will take effect.
In summary: 1. The culture and history portion of the
langunage proficiency examination for teachers of TBE and
ESL will be eliminated. 2. This cultural and history
requirement will be replaced with the requirement for
completion of three semester hours or its equivalent (30
contact hours) of professional development activities or
completion of a portfolio review. 3, Other components of
the exam are still required. 4. The language proficiency
requirement for candidates who have completed approved
ESL programs in Massachusetts or who qualify for this
certificate under the Interstate Agrcement on the
Certification of Educational Personnel is eliminated.

These continuing modifications have produced some
confusion and lots of questions by those affected by these
changes. A panel discussion, chaired by Connie O’Hare,
was held at the Fall Conference to address some issues
arising from the new regulations: Lea Vetter of the
Department of Education and Agnes Farkas, a MATSOL
member, were members of the panel. Portfolio contents
should be directly related to an understanding of (a)
cultural backgrounds of students to be taught and (b) the
additive multicultural development and second language
acquisition processes. Portfolio contents may include and
must be distributed among: evidence of professional

development activities, research, professional reading,
writing  professional  articles,  curriculum/program
development, observation, and educational travel.

According to Lea Vetter, the DOE is presently recruiting
a pool of volunteer portfolio reviewers; there are special
needs for reviewers who are native speakers of the target
languages and reviewers with bilingual certification. Others
are also encouraged to apply. Reviewers will attend a
training session in January. Anyone interested in becoming
a reviewer should contact Dr. Nan Stein at DOE, (617)
770-7426.

The 3 semester hours of 30 contact hours of professional
development activities must also be related to the cultural,
multicultural and SLA factors noted in the preceding
paragraph. Professional development activities may include
workshops, conferences, seminars, symposia, in-service
training, and college courses. These may be designed and
administered by institutions of higher education, school
districts, non-profit  organizations,  professional
organizations, and any combination thereof. All
professional development activities must be approved by
the Bureau of Teacher Certification. Those wishing to
obtain more information on the portfolio review process
should contact Dr. Elizabeth Thomas at (617) 770-7252.

Dr. Vetter also stated that the certification department
has recently installed computers for faster service. It is now
possible to make an appointment and meet personally with
a transcript evaluator, Those wishing to do so or having
questions about certification should call Dennis de Carlo,
Deborah Smith Presley, or Denise Gullackson at (617)
777-7511. _

Background: Certification for ESL began on September
1, 1982. Prior to that time, all teachers certified either as
elementary teachers or as secondary English teachers were
"covered” to teach at their respective levels. After
September 1982, these teachers were "grandfathered" as
ESL-certified teachers. Some of these “grandfathered”
teachers later took the courses required for ESL
certification but were never actually certified because
provisions were not in place to add additional certification
to teachers already eligible to teach ESL under the
above-mentioned grandfather clause.

The situation is further complicated at the present time
because with recent layoffs in some school districts,
secondary English and elementary teachers who have never
taught ESL are bumping ESL teachers. (For additional
comment, see page 8.) This is one of the issues under
discussion by the Employment Issues Committee; call
Agnes Farkas at (617) 964-0464 if you wish to join this
discussion,

Certification requirements will be further modified in
September, 1994. Updated information of these changes
will appear in the MATSOL Newsletter.
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Certification Issues

In the Spring/Summer *91 issue of the MATSOL Newsleiter,
Agnes Farkas and David Coltin, members of the ad hoc
committee concerned with part-time issues, published an
article that issued a "word of caution" about ESL certifica-
tion in Massachusetts. It seems that the word couldn’t get
out soon enough. ESL teachers in the public schools are
feeling the budgetary crunch in the state, and many are be-
ing laid off in spite of having the appropriate certification.

Sally Stocking, former ESL teacher at Holyoke High
School, has sent the MATSOL Executive Board a copy of
the letter she wrote to the Department of Education along
with a copy of the state’s ESL certification regulations.
Both are reprinted below, along with the response she re-
ceived from the Department.

Sally has asked that "if anyone agrees with me, back me
up with my suggestions {or others) to the State Department
of Education. I think a body of people is more forceful than
just a single person."

The MATSOL Executive Board has taken an active in-
terest in the issue of certification. (For additional informa-
tion, see p. 7.) The MATSOL Newsletter will regularly pro-
vide a forum for this issue and for other issues that affect
the MATSOL membership.

Certification Regulations

Division of Curriculum and Instruction

Bureau of Teacher Preparation, Certification and
Placement

September 15, 1982

On September 1, 1982 new certification regulations
became effective including a certificate for teaching
English as a Second Language (ESL) in Mas-
sachusetts. However, teachers certified under pre-
September 1, 1982 regulations as elementary teachers
(grades K-8) or English teachers (grades 7-12) may
teach ESL. (In the absence of a specific ESL certifi-
cate the Bureau had consistently advised that an ele-
mentary or English certificate was the most appropri-
ate certificate for ESL. The new regulations specify
that all certificates will continue to be valid as is-
sued.)

Those applying under current (new) requirements
should apply for a certificate as a teacher of ESL at
the appropriate grade level (K-3, 1-6, 5-9, 9-12) if
they wish to teach ESL. English or elementary certifi-
cates issued under the new regulations will not be
valid for ESL since the new more appropriate ESL
certificate will be available.

July 9, 1991

Cindy O’Callaghan

Division of Educational Personnel
Massachusetts Department of Education
1385 Hancock Street

Quincy, MA 02169

Dear Cindy O’Callaghan,

The current Massachusetts ESL Certification regulations
[written in 1982] apply to teachers who wish to teach ESL
and are coming into a public school system in Mas-
sachusetts. The regulations do not indicate what takes
precedence when there is a reduction in force, except that
all English and Elementary and ESL teachers are equally
legal in regard to being certified and teaching ESL. The
regulations state that an ESL certificate is more appropriate,
and for the past nine years an ESL certificate has been re-
quired of new ESL teachers.

It is my conviction that it is time to update the ESL certi-
fication requirements for the sake of both ESL teachers and
their ESL students.

Teachers with Elementary and English certification who
have not "wished to teach ESL" since 1982 should no
longer be grandfathered into ESL. If they change their
minds they can obtain an ESL certification. Those teachers
who have wished to teach ESL and have actually done so
can be grandfathered into ESL, or could later receive the
certification with credit for their ESL teaching experience
going towards certification,

In Holyoke, Massachusetts, where next year’s student
population is expected 1o be 80% Hispanic, many of whom
are in the TBE Program’s ESL classes, only one certified
ESL teacher will remain in the whole school system. ONE!
Two hundred and thirty-eight teachers have been laid off.
Several ESL-certified teachers were laid off through senior-
ity and certification. English and Elementary certified
teachers bumped out all but one of the ESL certified teach-
ers. I don’t think that’s fair,

If ESL certification is considered "more appropriate”
than English or Elementary certification, then why were
ESL certified teachers let go first, not last? ESL certifica-
tion did not stand on its own two feet, and I think it should.

In my own case, I went through TESOL training with
the Peace Corps in 1969, and I taught ESL in Korea for five
years. I received my Master of Arts in Teaching English to
Speakers of Other Languages from the School for Interna-
tional Training; I obtained Vermont and Massachusetts ESL
certification for grades 9-12; and I had a tenured ESL posi-
tion at Holyoke High School. I definitely "wish to teach
ESL"!

Continued on page 9
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Certification issues Continued from page 8

There were three ESL teaching positions at Holyoke
High School. One position was eliminated because of bud-
get cuts. One position will be filled by the ONE certified
ESL teacher. The other position will now be filled by a
mainstream middle school guidance counselor who also
happens to have English certification. This is typical of the
re-assignments throughout the school.

Unfortunately, even though teachers ought to be above
bigotry and prejudice, some aren’t. Some teachers who
would never "wish to teach ESL" will! These teachers
would benefit from the cross-cultural component of the
ESL certification, as would their students!

It seems unfair that ESL students will have generic
teachers instead of specially-trained teachers in ESL.

As for my job as an ESL teacher, my ESL certification
meant nothing when it came to reduction in force.

I hope you will give this matter your consideration.

Thank you.

Sincerely,

Sally E. Stocking

LN ]

August §, 1991

Dear Ms. Stocking:

Thank you for your letter of July 9 and supporting docu-
mentation regarding grandfathering of English as a Second
Language Teachers. The issues you raise about the continu-
ation of current Department grandfathering procedures are
quite valid. In fact, legislation has been filed to eliminate
this grandfathering and require E.S.L. certification for all
teachers interested in teaching this population.

However, this legislation has been unsuccessful to date.
Until such time as the filed legislation becomes law, the
current grandfathering provision must continue. I have
shared your letter and concerns with Dr. Susan Zelman, As-
sociate Commissioner, Division of Educational Personnel.

Dr. Zelman is responsible for all policy decisions related to

educational personnel, I would recommend that you pursue
this issue with Dr. Zelman,
Sincerely,

Cindy O’Callaghan
Education Specialist

Correction: The article on certification in the MATSOL
Newsletter, Spring/Summer, 1991 contained two errors.
"Math" teachers should have read "Many" teachers. Also,
the article indicated that "waivers" will expire in Septem-
ber 1994; there are no plans to eliminate waivers.

MATSOL Grant Recipient’s
Report

Carol Houser Pineiro, recipient of one of four MATSOL
1990 Travel Grants, used the funding to attend the IATEFL
Conference in Exeter, England. As part of her grant pack-
age, Carol has written a brief report for the MATSOL
Newsletter.

IATEFL *91 University of Exeter
Carol Houser Pineiro

The air was chilly, but the sun shone brightly as I stepped
out of Gatwick Airport. I had come to the United Kingdom
to attend the JATEFL (International Association of Teachers
of English as a Foreign Language) Conference, April 3-6,
and to present a paper at the University of Exeter. I was
able to make the trip thanks to several small grants, among
them a $350 Travel Grant from MATSOL.

The welcome address of the conference was given by
novelist David Lodge, who suggested using the titles of his
books for ESL course titles [e.g., How Far Can You Go?],
much to the amusement of the audience. Christopher Brum-
fit gave an astute talk on how the teaching of ESL/EFL is
ultimately influenced by the linguistic power structure of
the world today. Robert Kaplan added his thoughts on the
subject by noting the differences in ELT teacher training
and language norms in Britain and the U.S. and remarking
that collaboration, especially in Europe, is needed to ensure
uniformity of purpose. Alan Maley brought up the ever-
growing concemn for professionalism in ELT by questioning
whether it could accurately be labelled a profession.

There was a myriad of interesting sessions to attend. I
chose the theme of “teacher training” and tried to attend as
many sessions as possible on the topic. The same areas are
being examined in the U.K. as in the U.S.: teacher develop-
ment as opposed to training, reflection on and processing of
teaching by novices, and classroom-centered research,

After TESOL in New York City, IATEFL in England
was quite a contrast. The peaceful beauty of the British
countryside and the historicity and grandeur of the monu-
ments will sparkle in my memory like so many jewels in
the crown,

Carol Houser Pineiro teaches at CELOP, Boston
University.
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Help develop basic E
skills for high school and adult students!

Essentials of Reading & Writing English is a
new, 3-book series that offers high school and
adult students the opportunity to develop
basic reading and writing skills in English.
They are also designed to help students im-
prove their pronunciation as they become
familiar with the sounds of English.

The books can be used independently or as
a complete set. They use an easy-to-follow,
non-intimidating approach to teach adult stu-
dents of Englishas a first or second language
the basic English literacy skills they need.

nglish reading and writing

While each book offers mastery of a very com-
plex curriculum, the material is presented in
small, easily mastered steps to ensure success
and foster students’ self-confidence. At the
same time, the presentations are sophisti-
cated enough to suit the needs of adult stu-
dents learning to read and write English.

Book 1. #EL7398-8 . .. ........ ..., $9.95
Book 2. #EL7399-6 ... ... ... ... . $9.95
Book 3. #EL7400-3 ... ... .. ... .. .. $9.95
Teacher's Manual #EL7401-1. . . . . .. $14.95

ORDER TOLL-FREE TODAY: 1-800-323-4900 (or 1708-679-5500)
& National Textbook Company . . s e xrc rusissing croup

R

N|= 4255 West Touhy Avenue e Lincolnwood, IL 60646-1975 « Fax: 708-679-2494
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What Do Good Writing Teachers Do?

Wendy Schoener

As ESL college teachers, we often assume that we know
what our colleagues do in their writing classes. But few of us
have the chance to observe other ESL classrooms. This year
I was able to observe two courses at the University of
Massachusetts/Boston. Atthe MATSOL *91 Spring Confer-
ence, I introduced the two ESL composition teachers whose
classesI visited — Esther Iwanaga and Wayne Rhodes —in
a session titled “What Do Good Writing Teachers Do?”
(Esther humorously suggesteéd that I should have called the
session, “What Good Do Writing Teachers Do?”)

Link philosophy and practice

Esther and Wayne come from different educational back-
grounds (UMass/Boston’s ESL Master’s program and Uni-
versity of Pittsburgh’s MFA program in Fiction, respec-
tively) and have had different prior teaching experience
(French to Americans and composition for native speakers).
Butthey have similar philosophies. Both want to learn about
their students’ experience through writing, which for Esther
means “getting students to realize that what they pass over as
trivial is of extreme interest to others.” And both want to
communicate the fact that all writers struggle with writing,
Wayne uses a metaphor from Norse mythology to help
explain his reasoning for using sequenced assignments.
Writers, like Valkyries, are “gatherers from chaos.” Just as
the Valkyries consistently return to the chaos of earthly and
heavenly battles to assemble Odin’s army, so must writers
“continually” circle back, “reviewing and rewriting.”

Create a cooperative classroom atmosphere
Both teachers create a workshop atmosphere in their classes.
Esther provides small group or pair work during-almost
every class meeting. In groups, students provide peer re-
sponse, go over homework answers, or examine samples of
student writing. Wayne’s classwork on student papers is
similar: a set of sequenced assignments requires students to
describe ateaching and learning situation and then comment
on it. Students’ in-class work then consists of reading and
commenting on each others’ drafts in small groups. Wayne
asks questions such as: “What did you notice about this
paper?” “What parts are most effective?” “What did you

learn about teaching and learning 7" “What questions do you
have for the writer?”

Both teachers employ other in-class group activities,
for example, freewriting, paraphrasing, and using quota-
tions. Students share discoveries they’ve made in reading
(such as particularly interesting introductions). They some-
times decide which of two different revisions of a paper was
better (onerevision grammatically correct butundeveloped,
written by the teacher; the other developed by the student but
grammatically flawed).

Respond meaningfully to student writing
Behind both teachers’ response to student papers lies the
belief that rewriting — rather than teacher correction —
helps students edit their work. Esther asks for details and
clarification where she thinks a paper needs them. Then she
picks a grammar point or two and addresses it separately
from content issues. Similarly, Wayne argues that, since
revision is essential to sequenced assignments, “it doesn’t
make much sense to treateach essay as a finished product....
I try to follow Nancy Sommers’s advice and interpret my
students’ texts for meaning rather than correct their writing.
According to Sommers, undue attention to surface level
problems in early stages will 'fix' the paper more or less the
way it is, giving the students the impression that the paper
can be improved with a few corrections.”

Any focus on grammar stems from the needs of a
particular class. Wayne helps students develop a “class error
list” (derived from student papers) and gives them time to
practice locating and correcting errors on subsequent pa-
pers. Esther says that her grammar teaching is based on
errors she notes on papers; consequently, she has no estab-
lished grammar syllabus.

Perhaps both teachers’ views of what makes a good
writing class can by summarized by Esther’s remark: “The
secret is to let the students do the work.”

This article is based ona presentation given at the MATSOL
‘91 Spring Conference. Wendy Schoener teaches at the
University of Massachusetts, Boston.
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“Free Voices”
Lila Goldman

We all examine the face of our teacher of the writing workshop.
Itisour first class. Whyis she teaching usrefugees, askmyself..
Class after class, we students in Lila’ s care are more openand,
using our shabby English, we try to shape our released ideas...
And Lila is correcting our “calamity” English grammar pa-
tiently with sympathy and understanding.

-+ - And during the last class I finally understand why she,
sitting in a circle among us, does this job. It is a circle of life and
love. A circle which is the symbol of the infiniteness of helping
each other, the need of all humans.

Milan Kohowt
(Czechoslovakia)

The idea of collecting my adult students’ writing as primary
historical resources was born when my first class sat before me.
I could see only their eyes, full of hope and courage to live in
America and haunted by ghosts of their lives in oppressive
countries. I decided that
their written ideas and ex-
periences, and those of oth-
ers who followed, would
not be lost. They were the
real teachers, I told them.
That insight became my
guiding philosophy.

My task was to pro-
vide a supportive environ-
ment in which they could
practice the skills learned
intheirformal ESL classes.
The class form was based
on American writing work-
shops: the first zap of cul-
tureshock. There was noth-
ing legallike itin the USSR
or Eastern Europe.

We began by introducing ourselves. It was difficult for
them, this new concept of being an individual as well as an
important group member. But it was astep in acculturation and,
as I told them, good practice for job interviews.

ThenIstated my nextcultural shacker: “You have complete
freedom of expression in writing and speaking. This is an
informal class where ideas are more important than spelling and
grammar. If you feel that you have to say or write everything
perfectly, then you may not be able to tell fully what is in your
mind and heart. The world did not begin with good sentence
structure; it began with ideas!”

Of course, to survive in a second language one must learn
the rules of structure. I therefore needed to connect the lack of
inhibition in utilizing this freedom to learning about English. “I

lovemistakes!”Itold my classes.“Don’t be afraid to make them.
I'll correct your essays, you’ll examine your papers, and each
mistake will be an opportunity to learn.”

Whenessays were returned filled with feedback and red ink
corrections, the students studied their papers eagerly. Succeed-
ing papers had less and less red ink. The visual language
corrections, because they were accompanied by my validating
comments abouttheirideas, were effective in motivating further
expression in writing and conversation. Confidence grew; the
essays became longer and more complex.

During classes each person read his or her corrected paper
aloud to the class. Then we discussed the ideas in the essay.
Because of the common backgrounds and current hardships,
these discussions were lively and often controversial. (There
was arule: ideas could be criticized, but never the person.) One
idea led to another. It was not unusual for a man to say, “My
favorite food is potato-and-onion pie,” and to hear the response,

“That is because commu-
nism destroyed our coun-
try and that is all you know
to eat!” Potatoes to poli-
tics was one of many tan-
gents.

I encouraged digres-
sions by asking many
probing questions because
the activity promoted a
flow of listening to En-
glish and translating reac-
tive thoughts into spoken
English, When people ar-
gued aboutideas, that was
a cause for celebration. I
told myclass, “Itisn’teasy
toargue in afirstlanguage,

" yetyou are doing it in En-

glish. To argue you must listen, think, and answer quickly in

English, Terrific!” (This comment had the positive effects of
returning the focus to developing skills and of creating a polite
classroom.) .

Together my classes produced over three hundred and fifty
pages of manuscript in seven volumes of “Free Voices,” vol-
umes whichIlovingly prepared. Ateach lastclass, Igaveoutthe
volume of “Free Voices™ that the students had written. On one
occasion a wornan began to cry because the manuscript form
reminded her of the worn, shared samizdat (forbidden publica-
tion) she hadread in secret in her native country, We were silent;
there was no language to express the long journey to freedom.

The encouragement of informal free expression in a sup-

Continued on the next page
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portive, non-judgmental atmosphere enabled many of the stu-
dents to develop confident communication skills and self-
appreciation. By encouraging this special population to teach
each other, I helped them to take the first step toward undoing
what their native governments had done to them. They were no
longer pieces of a machine; they were cherished individuals,
each with a special voice. And they knew it. One man said, “The

Romanian government would never let you teach!” Bravo!

Lila Goldman is a volunteer instructor in the JVS-ESL pro-
gram at Hebrew College. The “Free Voices” writing project
is now in the archives of the American Jewish Historical
Society.

Abiding locally, we're
thinking globally.

Graduate Certificate
Teaching English

as aSecond Language
an innovative program for our global village

For more information or a catalogue, call (508)793-7217, or stop by

and see us at Jonas Clark Hall,

College of Professional and Continuing Education

Photo courtesy of NASA

Clark University

950 Main Street, Worcester, MA 01610-1477

Clark Untversity Is an affirmative action, equal opportunity institution.
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This past summer while I was teaching at Harvard Summer
School, my students asked if they could do oral presentations.
Previous unsuccessful experiences flashed before my eyes:
students sleeping rather than listening as the presenter in-
comprehensibly detailed the measurements of the Grand
Canyon or neverendingly described feasts and holidays. And
I'recollected my feeling that no one was benefitting from the
experience — neither presenter nor classmates,

Then I remembered that John Dreyer had run a session
on oral presentations at a MATSOL conference, so I called
him to find out if he had an alternative successful design. He
assured me he had one. After having tried John’s system and
read my students’ evaluations, I can attest to the validity of
John's claim,

Preparation

I first spent class time discussing guidelines and strategies
with the class. Each presentation was to be'aminimum of five
minutes. Handouts, props, pictures, and video were encour-
aged. I stressed the importance of outlining and not reading
notes, making eye-contact, and practicing repeatedly in front
of a mirror. The students were free to choose any subject that
personally or professionaly- interested them. Their topics
ranged from “A Dramaturgy on Breaking Away” (a film we
had viewed in class) to “The Korean System of Analyzing
Men by Their Facial Characteristics” to “Handicapped Fa-
cilities at UMass Boston” to “Numerology in Naming Japa-
nese Offspring” to a comic monologue on misinformation a
Japanese had received before coming to America.

Monitoring

The basic premise of John's approach is that students can do
much of the evaluative work usually done by the teacher; and
in so doing, they become more aware of the problems. The
nonpresenting students become active participants. The
nonpresenters rotate assignments: vocabulary monitors write
down difficult words and central concepts; pronunciation
monitors listen and notate mispronounced words; and gram-
mar monitors find grammatical mistakes.

After each presentation, time is allotted first for positive
feedback.

Positive reinforcement

Acriticism I have heard of student monitoring of oral presen-
tations is that students can be enthusiastically and unneces-
sarily critical of one another. I endeavored to create a sup-
portive environment before and during the presentations.

Onthefirst day of class students memorized each other’s
names and exchanged biographies. Daily group work, rotat-
ing seat assignments, and a class trip fostered a sense of
comraderie.

A Design for Oral Presentations
Robby Steinberg

After the first presentation my initial response was
praise for all the positive aspects including eye-contact, the
choice of topic, research completed on the topic, and the
detailed handout. The students thereby understood that
positive reinforcement is the first and most important com-
ponent of monitoring.

Positive feedback is followed by questions and com-
ments, .

Identification of problem areas

After a question-and-answer period, each monitoring group
identifies problem areas. For example, after a Japanese
banker’s presentation on Sumo wrestlers, the pronunication
group found examples of repeated “th” problems and slur-
ring of final consonants; the grammar group reported consis-
tent article and subject/verb agreement mistakes; and the
vocabulary group asked for definitions of several vocabu-
lary words they were certain the class did not understand,
which the speaker then explained.

The students’ presentations were audiotaped, and in
listening at home they could hear the errors their fellow
classmates noticed. As a follow-up the next day, I handed
each student a list of mistaken pronunication and grammati-
cal items with their corrections.

Students’ evaluations of the project
After every student had presented, I had the students evalu-
ate the experience. Here are some of their comments:

Tomiko: “Before this class I had already had the expe-
rience of oral presentations. But at that time we didn’t check
the grammar, vocabulary, pronunciation errors and main
points. Itis necessary. Icould find that I skipped articles and
prepositions many times.”

Kinga: “Thanks to oral presentations I improved my
pronunciation and I got to learn a lot.”

Ajuko: “Now I know my weaknesses which I often
mistake unconsciously.”

Hiro: “The oral presentation was very beneficial for
me. It was my first experience of a long speech in English.
I'could know my weak points in pronunciation and grammar
through it. It was a significant experience for me. This was
effective in improving my speaking ability.”

Sophon: “Listening to the other students was very
useful and helpful.”

All agreed that the sense of comraderie that had devel-
oped in the class was the key to the success of this project.

Robby Steinberg teaches at Mountlda College and Harvard
Summer School.
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“The Cards are on the Tablé”

EACHING

To the teacher:

Prepare ahead of time a pack of about 20 invented Tarot cards
(don’t use real ones). The cards should be 4" x 2", and each
should have a small symbol, open to various interpretations,
drawn upon it. Such symbols could be: a river, a candle, a
barking dog, a volcano, two horses, a lock and key, a pair of
shoes, an open book, a mask, the sun, a bouquet of flowers,
and the like. At the appropriate moment, lay out the cards in
groups of four.

To the class:

For more than a year now, you have all been students at.

Madame Sophia’s Academy, Under the personal direction of
Madame Sophia, “The Wise,” you have learned a great deal
about palm reading, astrology, parapsychology, and other
esoteric systems. But card reading has fascinated you most.
Night and day you have practiced Madame Sophia’s system
(distantly related to the Egyptian Tarot). You now believe
yourselves ready to interpret the cards. You are certain that
you can understand the past, present, and future of any
person.

Madame Sophia is pleased with your progress, but she

Stephen Sadow

never permits her students to use their techniques with the
public until their control of the art is complete. Therefore,
Madame Sophia is going to give you an exam.

Here are the problems: (Teacher: Lay outthe groupings
of cards).

Divide into groups of four to six. Each group should
choose a secretary. Each grouping of cards relates to an
individual. Using the figures that appear on the cards and the
relationships thatexist among them to help you, commenton
each individual’s nature, current problems, and future
prospects. Later, you will have the opportunity to present
your interpretations to your classmates.

From: Stephen A. Sadow, jFantastico!: Activities for Creative
Communication. Boston: Heinle & Heinle Publishers, Inc.,
1989. Translated and adapted from the original Spanish for
the MATSOL Newsletter. Used with permission of Heinle &
Heinle Publishers, Inc.

Stephen Sadow teaches in the Department of Modern
Languages at Northeastern University.
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From “Monkey Mind” to “Wild Mind”’:
A Creative Writing Club

Christine Root

Aboutayearagol enrolled ina three-hour writing workshop.
The success of that venture led me to enroll in another, longer
workshop and then in an eight-week creative writing course.
Naturally, the result was that1 did a lot of writing. But I also
found myself doing alot of reading about writing. And some
of the books (listed in the bibliography) made fascinating as
well as inspirational reading,

By the time I finished the creative writing course, it was
April, and I had to indicate the sort of club I wanted to
organize and administer for Harvard’s ESL summer club and
activities program, On the basis of my experience, I decided
thatI would organize a creative writing club. I called the club
“The Wild Minds: A Group for People Who Like to Write,”
borrowing from Natalie Goldberg’s Wild Mind: Living the
Writer's Life.

“Wild Minds” attracted a quorum of students, and we
metonce a week for about an hour and a half forseven weeks.
The group was dedicated to the writing craft; one of the
students was a published novelist from Italy, another a poet
from Mexico.

Wild mind '

I had decided to make this truly a creative writing workshop
—adeparture from the academic training the students would
be getting in their classes. I wanted to focus on ways to get
into wild mind, where the power and magic of frequent,
personal, expressive writing would lead not only to self-
expression but also to self-revelation. My hope was that they
would be able to enter wild mind on their own time and
produce satisfying results. I also harbored the secret hope
that practice in this type of writing would ultimately help
_ students with their academic writing.

Monkey mind
I devoted the first meeting to a discussion of what wild mind
is and how to get to it. I presented Natalie Goldberg’s words
on Zen and the art of writing:

That big sky is wild mind. I'm going to climb up to
that sky straight over our heads and put one dot on it
with aMagic Marker. See that dot? That dot is what
Zen calls monkey mind or what western psychology
calls part of conscious mind. We give all our atten-
tion to that one dot. So when it says we can’t write,
that we’re no good, are failures, fools for even
picking up a pen, we listen to it (p. 32).

I told my students that monkey mind can limit and restrict
what they think they can do. Instead, they should lose control
and let wild mind take over.

A creator/editor balance

Talso told them Henriette Klaussen’s view that there are two
different hemispheres in the brain, and that one part works
best for ideas, and one part helps with editing structure. She
calls this phenomenon Ariel and Caliban, recalling the char-
acters in Shakespeare’s The Tempest. She likens our unfet-
tered side, the side where inspiration resides, to Ariel, who
is foil to Caliban, our dark side. Both Ariel and Caliban are
needed, but these creating/editing elements should be in
balance:

When you learn how to make Ariel respond to your
bidding, your written words will fly; when you learn
to tame Caliban to help you on your terms, your final
product will persuade with power (p. 5).

Rapidwriting and other activities
Having primed students about what to expect, I asked them
to put all this talk into action with a ten-minute rapidwrite.
This would be a warm-up, following Natalie Goldberg’s
rules (pp. 2-4): ' : .

1. Keep your hand moving. Don’t stop. The purpose of this
is tokeep the editor and the creator from becoming mixed
up. “If you keep your creator hand moving, the editorial
hand can’t catch up with it and lock it.”

2. Lose control. “Say what you want to say. Don’t worry if
it’s correct, polite, appropriate. Just let it rip.”

3. Be specific. “Not car, but cadillac. Not fruit, but apple.

Not bird, but wren.”

Don’t think. [Go into wild mind. Find Ariel.]

Don’t worry about punctuation, spelling, grammar.

Feel free to write “the worst junk.”

Go for the jugular. “If something scary comes up, go for

it. That’s where the energy is.”

4,
5.
6.
7.

We did arapidwrite each week, which the students found to
be an immensely interesting exercise, always on a topic I
assigned, generally from the “Try This” section of Goldberg’s
book. Sample topics were, “Iremember...,” “I know...,” “I'm
thinking of...,” “I wonder....” The homework assignment
was always to mine the gems in the rapidwrite, to find
something pithy that they could work with and develop.

In different club meetings we talked about journals and
we practiced branching, brainstorming, clustering, and writ-
ing from memories as well as from quotations and pictures.
We did visualization activities to stimulate the flow of ideas,
and we did some writing from art.

Continued on the next page
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Student writing
It was my hope thatIcould take agroup of interested students
and help them see that they can and should make time for the
things that are important to them — and try them in English.
The following piece, created by Sebastian Odriozola, is an
example of the extraordinary work I was privileged to
receive.

One night, when my eyes were learning to fly...

I'could see the fading red skies, the fire of my hidden
heart;
the rising blue moon, the spirit of the night;
the rainy sun, the tears of my pain.

I'could hear the wind blowing, the secrets that I whisper;
the empty silence, thunder and lightening;
the screaming shadows, the lies of the night.

I could feel the magic of creation, a rainbow in the dark:
the stare of a stranger, a voice beyond my sight;
a breeze of sunlight, THE PROMISE OF A NEW DAY.
... but it was just a dream,
Jjust a crazy dream.,
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This article is based on a presentation given at the MATSOL
"91 Fall Conference. Christine Root teaches in the Extension
School at Harvard University.
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Congratulations to. . .

MAUREEN HARRIS, who has been awarded a Lucretia
Crocker Fellowship by the Massachusetts Department of Edu-
cation. The Lucretia Crocker fellowships are awarded to public
school teachers whohave been instrumental in the development
of exemplary education programs. Fellows spend the academic
year sharing their programs with teachers in other classrooms,
schools, and school districts throughout the state.

Maureen’s program, titled “In Celebration of Young Writ-
ers,” is a schoolwide project that immerses the entire school.
Students write about themes that are meaningful to them. Stu-
dents” writings are showcased through publications, special
events, and awards.

Maureen, one of the first recipients of a MATSOL Travel
Grant, is a bilingual resource specialist in the Boston Public
Schools.

ROSALIE PEDALINO PORTER, who was recently ap-
pointed as Executive Director of the Institute for Research in
English Acquisition and Development (READ) in Ambherst,
Massachusetts. READ is a national research organization which
specializes in the support and publication of independent stud-
ies on the acquisition of English-language literacy and on
effective schooling for language minority children.

Why can’t Juan read?
A distinguished educator who

herself entered the Ametican
school system with no English
explains why programs
designed to serve limited
English-speaking children so
often fail. She offers practical
alternatives, based on what
we've learned from language
acquisition research, from
other multilingual societies,
and from innovative programs
in the United States.

“Eloquent...By sharing her own
experiences, Ms. Porter may
succeed in exposing the inanity
of current bilingual education
policy.”—Wall Street Journal

“Drawing upon fifteen years of experience as a bilingual
educator, Rosalie Porter lays out a sane middle ground
between uncritical defenders of bilingual education and
ethnocentric advocates of English as an official language.”
—HowARD GARDNER, Harvard University

A Ditvision of HarperCollinsPublishers
: vith credit card 1-800-331-3761
g Bas1cB o OkS Toll-free with credit card 1-800-331

Available in Canada from HarperCollinsCanadal ¢d
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I frequently receive phone calls from colleagues who are
suddenly asked to purchase software for ESL, or computers
for their schools. Under pressure, they search madly for
brand names, software titles, and suppliers of software and
machines. No one ever calls to say, “We’re looking for new
ways to encourage peer feedback. Any suggestions for
activities which happen to use software?” Or, “We’re trying
to decide between installing a computer lab, or setting up
computers with projection systems on carts to be used in
classrooms. Let’s discuss the relative merits.”

As teachers, we are interested in how technology can
serve educational goals, not direct them. We want technol-
ogy to support and complement the various ways teachers
teach and students learn. Questions to consider are:

What is the context for the language learning? Are
we focusing on individual work or group work? ...a com-
puter lab or a classroom?

Why do we want to use software? Which pedagogical
objectives can be supported by software activities? What
can we do with software that we can’t do otherwise?

For many, teaching with software is synonymous with
teaching in an “electronic classroom” comprised of many
workstations. What is the pedagogical rationale for wanting
many machines in one classroom? If we are striving for
communicative group interaction, it will be difficult to
maintain in a lab where students and instructor are peering
around machines and struggling for sight lines. Although
instructors can make excellent use of several machines in a
single room, (and well-equipped computer laboratories are
a wonderful complement to in-class work), how many ESL
instructors actually have pedagogical objectives which take
advantage of a computer per student during a class session,
in contrast to a lab session?

Colleagues who teach in institutions without computer
labs often assume that they cannot use computer software
until their institution outfits a computer lab with multiple
workstations. However, rolling acomputer with a projection
system* into a regular classroom makes it possible for
instructors to incorporate software activities in meaningful
ways into their traditional setting. In an ESL classroom, the
computer need not control the pedagogical objectives any
more than the chalkboard. The software can support the
instructor’s teaching style and enrich the class-centered
environment.

For the past several years, Harvard ESL has been en-
couraging instructors to incorporate software in ways that
complement the instructors’ pre-existing objectives. For

Planning Computer Resources
for ESL Classes: Computer Labs

or One-Computer Classrooms?
Karen Price

example, ESL composition instructors may use the computer
as an electronic chalkboard to demonstrate sentence-com-
bining and other composition exercises in class. Student
compositions are loaded into the computer and the class
works together proposing revisions. The computer provides
away to quickly project and revise student text as a class —
the dream of any composition instructor.

Large screen
project
provides
shared focus
for classroom
interaction.

Computer software can generate discussion. It can play the
role of arbiter as it tests student hypotheses in simulation
activities ranging from running a Latin American govern-
ment (0 city planning to managing a business. It can find
examples of how we use a particular word, phrase, or
grammatical form in a large corpus of written or spoken
language. Itcan connectus to databases used by travel agents
and government health officials to motivate the use of
particular grammatical tenses. It can motivate students to
argue over the clarity of proposed wording on a letter they
write together to tens of thousands of potential readers across
the United States. ‘

One could argue that the implementation of several one-
computer classrooms is not only pedagogically superior to
trying to conduct ESL classes in a computer laboratory with
multiple workstations, but cheaper, more flexible, and easier
to schedule. Does every piece of software an instructor
would like to use justify purchase of asite license or multiple
copies? Will the software purchased for the language labo-
ratory need to be a somewhat different collection than that
purchased for classroom use since the lab setting will en-
courage a different type of learning from that of the class-
room? What about the budget and resources necessary to
cope with the logistics of software distribution, revision, and
maintenance involving many disks and/or a computer net-
work?

Continued on the next page
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Moreover, if one’s primary commitment is to the quality of
classroom work, institutions experiencing economically diffi-
cult times could argue that the firstpriority should be to support
one-computer classrooms before earmarking funds for a com-
puter laboratory. The one-computer classroom also permits
teachers and students to become familiar with software (which
most likely will not be used the same way in a computer
laboratory) before students go to work alone or in pairs in the
lab.

Locating one-computer setups in each of several class-
rooms may impact greater numbers of students and instructors
than one room with many machines. The one-computer class-
room also accommodates instructors’ wishes for different
computers and environments, and allows for a gradual upgrad-
ing and replacement of machines as the technology evolves.

What do you need for a one-computer classroom?

An overhead projector and your computer, connected to a
compatible liquid crystal display (LCD) panel, need to be set
up on a computer projector table which also serves as a
workstation. The instructor simply transports the cart and
plugs itinto an electrical outlet. (A smaller projector table not
specifically designed as a computer projection table may suit
your needs for approximately half the cost and weight.)

List prices of LCD panels range from $695 to $5,995. For
a rugged, high quality display, you can expect to pay from
$1200 to $1800 if you can settle for shades of grey rather than
color, While many LCD displays are compatible with nearly
the whole family of IBM (and IBM compatibles), Apple/
Macintosh, and Atari, others require special cables and special
cards inserted for each computer. A good panel should be
capable of operating 3 hours without overheating and losing
contrast.

One popular LCD display compatible with many com-
puter brands is the ViewFramell +2 display panel, which lists
for under $2000. It is available from N-View,11835 Canon
Blvd., Newport News, VA 23606 (804) 873-1354.

The January 1991 issue of Presentation Products Maga-
zine has an excellent overview of important issues to consider
and a comprehensive comparative chart of features and price
ranges of more than two dozen different LCD panels.

* Placed on an OHP, it acts as an electronic transparency and
projects a large image of the computer monitor screen.

Karen Price is Associate Director of the Programs of English
as a Second Language at Harvard University. She will be
Friday's plenary speaker at the MATSOL '92 Spring Confer-
ence, March 20.

Activities for Intermediate Students
of English

by Leo jones

tasks, and extend their range of expression.

grammar and style

¢ Provides brief grammar
summaries for students’
reference

+ High interest material
and topics

¢ Pair and group work

Cambridge University Press, The Professional Choice

Communicative Grammar Practice

This new text is designed to help students improve
their accuracy in speech and writing, use English
more creatively in communicative activities and

¢ Covers the main problem areas of English

For your free examination copy, please write to:
ESL/EFL Marketing ¢ Cambridge University Press ¢ 40 West 20th Street, New York, NY 10011

Grammar In Use

Reference and Practice for Intermediate
Students of English

by Raymond Murphy

A unique combination of
reference grammar and practice
book: in each of the 124 units,
the left-hand page offers clear
explanations with examples
and the right-hand page gives
exercises to check
understanding.

¢ Covers the major problems intermediate
students encounter.

¢ Detailed index and list of contents so students
can easily find the grammar points they need

¢ Suitable for students preparing for TOEFL

FALL 1991

MATSOL NEWSLETTER



FOREIGN
CORRESPONDENCE
CONA D

Teaching English in Iraq:
Fall Semester 1990

Will Van Dorp

Ispent the fall semester of 1990 in Basrah, Iraq, thoughIwas
not there by choice, had no job description, and needed no
visa to enter the country. I was a captive of the Iraqi army,
abducted on August 18 with 22 others from a hotel in Kuwait
City * while a representative of the US Embassy stood by
helpless. We were taken to an army camp that night and
moved from camp to camp for a week before the army turned
us over to the Iraqi secret police, who bused us northward
over the border to Baghdad. A day later, nine foreigners and
I were bused 350 miles back to the border area with Kuwait.
There, south of Basrah, fromlate August until early December,
I'was held at arefinery, aplace that transformed natural gas
into fertilizer,

With the other foreigners (British, German, and
Japanese), I lived in a control room, nestled under hot steam
pipes and screaming turbines that ran twenty-four hours a
day. Here, we were told, we would burn if the coalition forces
bombed the refinery. Each of the hostages (the Iragis always
insisted that we were guests and they, our protectors) coped
differently with this awareness of our mortality. Besides
listening to shortwave broadcasts on the radios the Iraqis
gave us, some slept day and night, some played cards, some
were sullen with fellow hostages and worse to the half dozen
guards. I found I coped by talking with the guards, starting
from Day 1 when they interrogated us all in detail about our
jobs in Kuwait. I asked them some questions, wanting to
know as much as possible about those who might receive the
order to kill me.

Over the days that followed, 1 asked about — or the
guards themselves chose to discuss — other places and
times. They were generally pleasant, in spite of their orders.
Many had studied at Baghdad University, and most hoped
someday to visit the United States. They wondered whether
I would welcome them to my home. When I asked if they
wanted to be guests, the sarcasm eluded them. While my
assignment in Iraq was to “shield” the plant, I ended up
teaching, for the guards requested that I help them learn
English. In exchange, I received instruction in survival
Arabic, words and phrases I would need if 1 found it necessary
to attempt escape. Armed with Kalashnikovs and 9mm
pistols in addition to pens and notebooks, the guards were
serious students, painstakingly writing out answers to more

“exercises than I would assign.

One of the students was Husam. Husam was a blond
ethnic Turkish draftee in the Iragi army, based near the
refinery, and sometimes he — the brother-in-law of one of
our guards — would eat with us. One night after supper, this

guard asked if I would help Husam with English. I answered
his questions about the grammar lessons he completed in the
book he had in his pack. He asked my opinion of his book,
which— published in Beirut—had alot of Arabic init. I'said
I liked it and asked to borrow it He reacted to my request
with a troubled look, as if I had asked to borrow his weapon.
However, he did lend the book to me, returning the next
evening to reclaim it, happy either that [ returned it or that I
had been able to use it to study Arabic.

Another one of the students was Abu Alaa, one of the
guards. During the last weeks of my detention, I spent some
time every evening with him, teaching seven or eight words
of English in exchange for seven or eight words of Arabic.
One night I asked him about hobbies. As an illustration, I
offered that my hobby was camping. This touched something
in him: he began to tell of his life before the war with Iran.
He said that his family often camped outside Baghdad and
had kebob. He said that a barbecue would be a welcome
change to the monotony of our diet — fat soup or a scoop of
rice that barely nourished us—and arranged weekly cookouts.
Abu Alaa seemed to think of these as demonstrations of their
traditional Arab hospitality.

The war from August until March was a tragedy, a
breakdown within and among nations. One reflection on my
unscheduled semester in Iraq is that I was fortunate to have
as baggage the experience of interacting with people from
different cultures. I did not appreciate this baggage until
reading 444 Days, by Tim Welles, a book of interviews with
some of the diplomats detained in Teheran some 10 years
ago. One of those hostages, John Limbert, had also coped by
talking with his guards; then I learned he had taught EFL in
Iran before he joined the Foreign Service.

“When you are held captive, people somehow expect
you to spit in your captor’s face and get killed,” said Patty
Hearst at her trial. I could never have guessed how I would
react to being a hostage — I doubt anyone can. What
surprised me about the way I did react was that I coped by
doing what I would have done if in Iraq or anywhere else of
my free will: interacting with the guards as students, as
people.

* At the time of the invasion, I was teaching EFL to trainee
pilots of the Kuwait Air Force,

Will Van Dorp teaches at Bradford College and Northern
Essex Community College.
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The search for enrichment reading materials at the elemen-
tary school level often leads us back to the best sellers,
among which we’ll certainly encounter the Dr. Seuss books
and the Pooh stories. For many of us Yertle the Tertle and
then Winnie the Pooh were ancillary parts of Mr. Rogers’
neighborhood. As those titles illustrate, we were introduced,
early on, to the use of the English restrictive appositives as
a naming device, with the name followed by a designation.
The pattern is an ancient one in our history.

In the ninth-century Anglo-Saxon Chronicles we find:
Alfred King hateth gretan Waeferth biscep (literally, King
Alfred commands to greet Waeferth Bishop). The use of the
definite article with the designation occurs only slightly
later. In the Chronicle entry for 869-870 we find both
Aethelwulf aldorman and Sidroc eorl se giongca (Earl Sidroc
the Young); the son Alfred is referred to as Edward the Elder
(c.900) and in 989 we see Iohannes se godspellere (John, the
Evangelist). Thus the naming mode that distinguishes by
adding a definite article and a distinguisher is already well-
established in our earliest written documents.

It was a useful pattern of course in medieval times when
in England, and the Germanic world in general, family
names were not common (in Old English times alliteration
was often used to indicate relationships; the English Dictio-
nary of Christian names notes that the daughters of Marewald
were named Mildthryth, Mildburh and Mildgyth). People
could be designated by occupation—Piers the Plowman,
John the Baker, etc. Surnames begin to develop in the
thirteenth century, yet even after that the appositive device
continued to be used, and one suspects that from the begin-
ning the appositive slot was appreciated as a place not just to
distinguish but also to add a characterization, Labelling him
Richard I would have done to keep him apart from his heirs,
but as Richard the Lion-Hearted he became unforgettable.
{Think of the fun the French had with Charles the Hammer
and Charles the Bald—was there the possibility of a Charles
the Bushy-Haired?) There must have been an added pleasure

and value in the creation of such epithets. We find them

frequently in medieval times: William the Conqueror,
Havelok the Dane, Reynard the Fox. And their use continues
beyond the Middle Ages at times when surnames had be-
come common, especially for the labelling of heroes and
anti-heroes, beloveds and despiseds. Shakespeare gives us
Othello the Moor; in the eighteenth century we read of Asem

““Yertle The Turtle” and Other

Names of Note
Robert Saitz

the Man Hater, and in the nineteenth century the interest in
the medieval, the exotic and the quaint produced anumber of
literary works featuring naming epithets such as Southey’s
Thalaba the Destroyer, Shelley’s Swellfoot the Tyrant, and
Rosetti’s Sir Hugh the Heron. The practice continues through
the late nineteenth and into the twentieth centuries. Damon
Runyon created a world of characters like Dave the Dude,
Louie the Lug, Harry the Horse, and Joe the Joker. And fresh

The naming mode that distinguishes

by adding a definite article and a
distinguisher is already well-established
in our earliest written documents.

in our memories are Jack the Ripper, Mack the Knife,
Smokey ‘the Bear, Bozo the Clown, Ferdinand the Bull,
Frodo the Hobbit, Dennis the Menace and, in arecent movie,
Hannibal the Cannibal. Leslie Dunkling writes from Surrey
that the pattern is particularly strong in Wales; epithets such
as Jones the Bread have been common, probably because so
many people werenamed Jones. He notes the story that when
Jones the Bread became prosperous, his name changed to
Jones the Rolls (Royce). Of course, when he was knighted he
became Jones the Upper Crust.

For those still wondering about Winnie the Pooh, 'm
not sure A,A. Milne would be of much help. After all, when
the writer says that Winnie the Pooh lived in a forest all by
himself under the name of Sanders, and Christopher Robin
asks, “What does ‘under the name’ mean?” the response is,
“It means he had the name over the door in gold letters and
lived under it.” In any case, regarding Pooh, Christopher
Robin says, “He’s Winnie-ther-Pooh. Don’t you know what
ther means?” The narrator responds, “Ah, yes I do...and I
hope you do, too, because, it is all the explanation you’re
going to get.”

Does “My son the doctor” belong here?

Comments on or contributions to the Recreational Grammar
Column may be sent to Robert Saitz, Department of English,
Boston University, 236 Bay State Road, Boston, MA 02215.
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MATSOL Legal Support Fund

Application Procedure

Description
The MATSOL Executive Board has approved an Employ-
ment Issues Committee (EIC) proposal to provide a legal
support fund to be used exclusively by MATSOL members
who are involved in legal disputes with their employers.
The purpose of the Fund is to enable MATSOL mem-
bers to consult alawyer in order to determine if their problem
with their employer is actionable.

Procedure
The applicant contacts a member of the EIC committee (see
list below). The EIC member forwards a one-page applica-
tion form to be completed by the applicant and arranges a
committee meeting with the applicant. A quorum of three
members constitutes the committee for the purposes of this
process.
Using the completed application form, the committee
interviews the applicant to determine the following:
+ a brief description of the situation requiring legal
assistance;
+ abrief history of the applicant’s relationship with
the institution.
The committee then asks:

+ if the applicant has discussed the issue with the
employer;

+ if the applicant belongs to any other professional
organizations that might provide assistance;

+ what the desired outcome is.

After the interview with the applicant, the EIC committee

discusses the issue and decides whether or not the applicant
should receive the legal funds; a total of $1,000 has been
allocated, and it is estimated that this might assist four
to five applicants.

Confidentiality
The identity of the applicant will be known only by the EIC
Committee and the MATSOL President and Treasurer.

Referral List i

The EIC has contacted several law firms that have labor
lawyers who are committed to employees’ issues. Their rates
range from free (for unemployed or low paid teachers) to
anywhere from $90 to $165 an hour. The EIC urges anyone
with a grievance to use free consultation to see if the case is
actionable, but it may take up to three “billable” hours to
make such a determination.

The MATSOL Legal Support Fund is intended to be
used for at least a part of this initial consultation. The
applicant may have to pay legal fees after the initial
consultation. If you are interested in contacting one of the
labor lawyers directly, you can obtain names and numbers
from any EIC member. '

Employment Issues Committee (EIC) Members

David Coltin (617) 720-2603 « Susan Donio (617) 731- 6935
Margo Downey (617) 206-8348 + Agnes Farkas (617) 964-0464
Rebecca Pomerantz (617) 265-7479 « Karl Smith (617) 232-8664
Fred Turner (617) 787-0183.
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MATSOL MEMBERSHIP APPLICATION

Last Name First Name

Mailing Address Street

City State ZIP

Phone (Home) (Work)

Affiliation (Employer/Institution)

Dues for one year: $8.00 full-time student ____ $15.00 full-time professional
$1.00 optional contribution to Rick Smith Memorial Fund
Special Interest Group: Elementary, Secondary, Higher Ed, Adult (Circle 1 or 2)
Make check payable to MATSOL. Your cancelled check is your receipt. Send this form and your check to:
Dianne Ruggiero, MATSOL TREASURER, 50 Harvard Avenue #5, Brookline, MA 02146
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Stories for Whole
Language Learning

In the Magic Corridor Bridge Across the

This book brings together myths, Americas

fables, fairy toles ond legends Bridge Across the Americas

that sfir and spark the imagino- features o collection of tuditional

fion. The tales included have stories from the Americas. It

been chosen from cultures mofivates limited English Tales from Around th
Beyond the Hidden around the world and are ccess- proficient leamers, who may ales from Around the
Door bl o shdens fom diferet aheody know the theme of s~~~ World _
This book encourages students to bockgrounds. Since thei themes stores o read and interoc with Tles fom Arurd the Word s o
consider universal themes and ore universl, the toles b the text. Indludes fendly pre- Vi collckcn o fokioks from
values hrough mulfi<uturol ks, cross-coltural understanding, reading exercises and ocfivities. countries representing dlffafent
stories ond legends. It encompus; Cat. #0018-9 » $6.50 Cat. #0017-0 ¢ $6.50 orecs ofthe wodf!. !' plmtdgs
-6 the precepts of e whole excing upd mofiefng rgadmg
language approach, inducing young ?lf Slixl:glmgugl, |umgr h!gh, o
students fo acquire language by oh schoo! stgenls. Stories ore

represented in an “fnto, Through,
and Beyond” format fo invite
students fo become involved in
the ltesature.

Cat. # 0037-5 « $6.50

. @ [
Dominie Press, Inc.
11568 Somento Valley Road, Suite 12, San Diego, CA. 92121
(800) 232-4570  Fax: (619) 481-3191 e (419) 481-3838

o Massachusetts Rep: Lou Karger {508) 535-2626 o

listening, speaking, reading, ond
writing in an intemreloted and
natural mander.

Cal. # 0036-7 » $6.50

Massachusetts Assoclation of Teachers of
" NON-PROFITORG.
English to Speakers of Other Languages U.S. POSTAGE
PAID
English Language Center BOSTON,MA
Northeastern University PERMIT NO. 57641

360 Huntington Avenue
Boston, MA 02115
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